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EXECUTIVE SUMMARY

This study investigates the role of improved educational financing mechanisms in enhancing
access to quality education for girls and children with Special Educational Needs and Disabilit‐
ies (SEND) in Ghana. While Ghana has made notable progress in educational reforms, persist‐
ent disparities remain,  particularly for  marginalized groups,  due to financial  hardship,  inad‐

equate infrastructure, and entrenched socio‑cultural barriers (Buabeng & Amo-Darko, 2024).

The research was conducted across three regions: Ahafo, Ashanti, and Oti, and eight districts
were selected to capture rural‑urban disparities. A total of 206 respondents participated, in‐

cluding  headteachers,  education  experts,  NGO  representatives,  parents,  teachers,  and  stu‐

dents. Data was collected through key informant interviews, questionnaires, and focus group
discussions,  ensuring diverse perspectives from stakeholders directly engaged in education
delivery and participation.

The findings revealed that financial barriers are the most significant obstacle, accounting for
26% of all responses. Although awareness of financing mechanisms was relatively high among
adults (73%), only 49% of learners reported awareness, and support was largely limited to free
supplies rather than scholarships or fee waivers. Socio‑cultural challenges such as early mar‐
riage, child labour, household responsibilities, and restrictive gender roles continue to under‐
mine participation, with early marriage highlighted by 43% of respondents as the most press‐
ing  barrier.  Infrastructure  and  teacher  gaps  also  persist,  particularly  in  rural  communities,
where inadequate facilities, long distances to schools, and shortages of qualified teachers re‐

main critical challenges. Regional disparities were evident, with Ashanti Region recording the
highest combined burden of financial and cultural barriers, while Oti Region was identified as
the most financially constrained. Although 74% of respondents described financial support as
“very helpful,” 85% considered current provisions insufficient, underscoring the need for expan‐

ded and equitable financing.

The study concludes that financial hardship, harmful socio‑cultural practices, weak financing
systems, and regional inequalities collectively hinder educational opportunities for girls and
children with SEND. To address these challenges, several recommendations are proposed. First
and foremost,  financing must  be expanded and diversified through increased government
scholarship coverage and strengthened partnerships with NGOs,  private sector  actors,  and
community  organizations.  Secondly,  socio‑cultural  barriers  should be tackled through com‐

munity  sensitization  campaigns  and  awareness  programs  that  challenge  early  marriage,
gender discrimination, and stigma against disability. Thirdly, financing mechanisms must be
made more accessible and transparent by simplifying application processes,  improving in‐

formation dissemination, ensuring timely disbursement of funds, and strengthening monitoring
systems. Furthermore, investment in inclusive infrastructure is essential, with schools equipped
with disability‑friendly facilities, adequate teaching materials, assistive devices, and safe learn‐

ing  environments,  alongside  expanded  teacher  training  in  inclusive  practices.  In  addition,
policy implementation and institutional coordination should be strengthened to ensure inclus‐
ive  education  policies  translate  into  measurable  outcomes  at  the  school  and  community
levels. Finally, evidence‑based planning must be promoted through robust data systems that
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generate disaggregated information on girls and children with SEND, enabling targeted inter‐
ventions and continuous monitoring of progress.

Overall, sustainable progress requires a holistic approach that simultaneously addresses finan‐

cial limitations, socio‑cultural barriers, institutional weaknesses, and regional inequalities. Co‐

ordinated efforts among government, communities, and development partners are essential to
ensure that no learner is left behind.
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1.0 INTRODUCTION

1.1 Background of the Study
Ghana’s  education  system has  undergone significant  reforms aimed at  improving access,
quality, and inclusivity. The system follows a structure of six years of primary education, three
years of Junior High School (JHS), three years of Senior High School (SHS), and tertiary educa‐

tion. Over the years, the government has implemented policies such as the Free Compulsory
Universal Basic Education (FCUBE) program and the Free Senior High School (FSHS) policy to
ensure equitable access to education.

Despite significant policy efforts, many children, particularly girls and those with Special Educa‐

tional Needs and Disabilities (SEND), continue to face exclusion from mainstream education in
Ghana. Socio-cultural factors such as poverty and entrenched gender norms mean that many
girls are unable to attend school, often due to costs and long distances (UNICEF, 2020). Chil‐
dren with disabilities encounter additional barriers, including inaccessible infrastructure, lack of
assistive materials, and stigma, all of which contribute to absenteeism and dropout (Mantey,
2017;  Naami,  2015).  In response,  the Government of  Ghana,  with support  from development
partners, adopted the Inclusive Education Policy to promote the integration of all learners re‐

gardless of their physical, intellectual, or social conditions (Ministry of Education, 2015; UNESCO,
2021).

However,  implementation  challenges  remain  significant.  Research  shows  that  most  main‐

stream teachers lack adequate training to support children with disabilities, while learning re‐

sources such as Braille  textbooks and sign-language specialists  are scarce (Agbenyega &
Deku, 2011; Mantey, 2017). Furthermore, only 0.23% of the Ministry of Education’s budget between
2019 and 2024 was allocated to inclusive and special education, highlighting persistent under‐
funding (UNICEF, 2021).

Financing mechanisms play a crucial  role in  addressing these gaps.  The Ghana Education
Trust Fund (GETFund) continues to support education at all levels by financing infrastructure,
scholarships, and learning materials (GETFund, 2020). Donor contributions, though declining to
about 3% of the 2024 education budget, remain important for targeted programs (World Bank,
2022).  To achieve equity,  scholars and policy analysts recommend strengthening financing
strategies through targeted scholarships for marginalized groups, increased budgetary alloca‐

tions, and public–private partnerships to provide assistive devices and improve accessibility
(African Development Bank, 2020; UNESCO, 2021). These measures, if effectively implemented,
could  help  bridge existing  disparities  and ensure  equitable  access  to  quality  education  in
Ghana.

1.1.1 Importance of Inclusive Education

The adoption of inclusive education affirms Ghana’s acceptance of the fact that it is a funda‐

mental principle that ensures all  children, regardless of their gender,  socio-economic back‐
ground, or physical and cognitive abilities, have equal access to quality education. It promotes
equity by integrating children with Special Educational Needs and Disabilities (SEND) into main‐

stream schools, rather than segregating them into specialized institutions. For girls and chil‐
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dren with SEND, inclusive education provides opportunities for social interaction, academic de‐

velopment, and future economic empowerment.

The importance of inclusive education extends beyond individual benefits to broader societal
gains. It helps reduce discrimination and stigma while fostering a culture of diversity, accept‐
ance and incorporation. Research has shown that inclusive classrooms improve learning out‐
comes for all students, as they encourage adaptive teaching methods, peer support, and a
more holistic approach to education. Additionally,  by adopting inclusive education, Ghana’s
education system exhibits an alignment with international frameworks such as the United Na‐

tions Sustainable Development Goal 4 (SDG 4), which advocates for quality education for all,
and Ghana’s own Inclusive Education Policy (2015), which aims to remove barriers to learning.

For Ghana to achieve its desire to attain sustainable development, it is essential to strengthen
inclusive education by addressing financial constraints, improving teacher training, and ensur‐
ing adequate infrastructure to support girls and children with SEND.

1.1.2 Current State of Educational Financing in Ghana

As of April 2025, Ghana's education financing landscape has seen significant policy shifts and
investments  aimed at  improving access,  quality,  and equity  across  all  levels  of  education.
These efforts mark a renewed government commitment to addressing long-standing chal‐
lenges in the education sector, particularly for marginalised groups such as girls and children
with Special Educational Needs and Disabilities (SEND). These policy shifts reflect Ghana’s stra‐

tegic efforts to enhance financing,  infrastructural  support,  and inclusive policies to address
gaps in education for girls and children with SEND, aiming to ensure equitable access and im‐

proved quality of education for all. Some of these policy shifts include:

Increased Budgetary Allocations

In March 2025, Parliament approved a GH¢31 billion budget for the Ministry of Education. This
substantial  allocation reflects an intent to strengthen public education delivery and reduce
barriers to access. Key components of the 2025 education budget include:

Waiver of  academic fees for  all  first-year students in public tertiary institutions to promote
higher education participation.

Free tertiary education for persons with disabilities, aimed at fostering inclusion and equity at
the highest levels of learning.

Investment in the “Teacher Dabrɛ  Initiative”, with funding for the construction of 100 accom‐

modation facilities for basic school teachers, thereby improving teacher welfare and retention.
The Teacher Dabrɛ Initiative is a government program designed to address the chronic short‐
age of decent housing for teachers, especially in rural and deprived communities, which in‐

cludes funding for the construction of 100 teacher accommodation facilities. By reducing the
housing burden and providing safe, affordable living spaces close to schools, the initiative aims
to improve teacher welfare, motivate educators to accept postings in underserved areas, and
ultimately enhance teacher retention and classroom effectiveness.

Uncapping of GETFund and Expansion of Free SHS Funding

1. 

1. 
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A pivotal policy change was the removal of the cap on the Ghana Education Trust Fund (GET‐
Fund). This adjustment enabled an additional GH¢4.1 billion to flow directly into the education
sector, for which the government decided on the following measure:.

GH¢3.5 billion has been specifically allocated to support the Free Senior High School initiative,
targeting the expansion of infrastructure (e.g., classrooms and dormitories), provision of teach‐

ing and learning materials, and enhanced teacher recruitment and training.

Support for Basic Education and Student Welfare

To  strengthen  foundational  learning  and  student  well-being,  the  following  provisions  have
been made:

GH¢564.6 million has been committed to the provision of free curriculum-based textbooks at
all educational levels.

The School Feeding Programme’s budget increased from GH¢1.344 billion in 2024 to GH¢1.788
billion in 2025, raising the feeding cost per child per meal from GH¢1.50 to GH¢2.00.

According  to  the  annual  budget  report  released  by  the  Ministry  of  Education,  Ghana
(2024/2025), the Capitation Grant saw a significant boost, rising from GH¢84 million in 2024 to
GH¢145.5 million in 2025, aimed at enhancing financial support for basic education. (Ministry of
Finance, Ghana.

1.1.3 Recent Developments in Education Financing (2025 Update)

Educational financing in Ghana is primarily driven by government funding, donor support, and
private  sector  contributions.  The  government  allocates  a  significant  portion  of  its  national
budget to education, with key funding sources including:

Ghana Education Trust Fund (GETFund) – A dedicated fund established to provide financial
support for educational infrastructure, scholarships, and other essential services.

Capitation Grant – A policy introduced to eliminate tuition fees at the basic education level
and ensure that all children can attend school without financial barriers.

Free Senior High School (FSHS) Policy – Launched in 2017, this initiative covers tuition, textbooks,
meals, and other expenses to enhance accessibility to secondary education.

Donor  and Development  Partner  Support  –  International  organizations  such as  UNICEF,  the
World Bank, and USAID contribute funding and technical assistance to improve Ghana’s educa‐

tion sector.

Public-Private Partnerships (PPPs) – The private sector plays an increasing role in financing
education through scholarships, infrastructure development, and technology-driven solutions.

Despite these financing mechanisms, challenges persist. In 2024, education expenditure rep‐

resented 14.5% of the national budget, which is below the sub-Saharan African average of 15%
and falls short of the international benchmark of 20% recommended by UNESCO. This shortfall
has implications for bridging infrastructural deficits and achieving Sustainable Development
Goal 4 (SDG 4) on inclusive and equitable quality education. There are funding gaps in the pro‐

vision of inclusive education, particularly for children with SEND, due to inadequate resources
for specialized teaching materials,  assistive technology,  poor instructional  practices among
teachers, and teacher training. Additionally, gender disparities in educational investment re‐

1. 
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main, with girls from low-income backgrounds often facing financial barriers that hinder their
schooling. (UNESCO 2020).

1.2 Statement of the Problem
Ghana's recent education reforms and 2025 budget increases show a renewed commitment
to fairness in education. Yet bigger budgets and new policies are not yet making a real differ‐
ence for the children who need support most; girls and children with Special Educational Needs
and Disabilities (SEND). This study looks at why this is so.

The main problem is not how much Ghana spends on education, but how that money is shared
out and what it  is  spent on.  Even though education takes up a large share of the national
budget, only 0.23% of the Ministry of Education's spending between 2019 and 2024 went to in‐

clusive and special education (UNICEF, 2021). GETFund, Ghana's main education fund, focuses
on big infrastructure projects and general scholarships, while resource centres, training for spe‐

cial-education teachers, assistive devices, and adapted learning materials remain badly un‐

derfunded (Agbenyega & Deku, 2011; GETFund, 2020). Donor support, which has fallen to about
3% of the 2024 education budget, is also unreliable and too small to keep long-term inclusion
programmes running (World Bank, 2022). Even the Free Senior High School policy, which has
widened access overall, makes no specific provision for the extra costs of educating children
with disabilities, or for the hidden costs such as transport, sanitary products, and uniforms that
keep girls from poor households out of school.

These funding gaps are evident in schools. Children with disabilities still  face buildings they
cannot enter, classrooms without assistive devices, and teachers who have not been trained to
teach them (Mantey, 2017; Naami, 2015). Girls in rural and low-income areas continue to drop
out at higher rates because of poverty, long distances to school, household chores, and social
expectations about a girl's role in the family (UNICEF, 2020). Programmes such as scholarships
and cash transfers for these groups do exist, but they reach too few children and are not de‐

livered consistently. Delays in releasing funds and weak tracking of how money is spent further
reduce the impact of what is invested.

What is still not well understood is which financing approaches actually work to get girls and
children with SEND into school and keep them learning. Little is known about how funds can be
set aside specifically for inclusive education, how partnerships between government and the
private sector could supply assistive technology to all schools that need it, or how communities
and schools themselves can hold those who manage the money to account. Unless Ghana
changes the way education is financed, not just the amount, the gaps described above will
continue, even as the overall budget grows. This study therefore, examines how improved edu‐

cation financing can expand access and equity for girls and children with SEND in Ghana.

1.3 Significance of the Study
This study is timely and vital, offering practical, academic, and policy-relevant insights that can
help bridge the persistent gaps in educational inclusion and financing in Ghana. By focusing on
girls and children with Special Educational Needs and Disabilities (SEND), the research brings
much-needed attention to the systemic inequities that continue to limit access to quality edu‐

cation for some of the country’s most vulnerable learners.

Enhancing Educational Opportunities for Girls and Children with (SEND) in Ghana 15



The findings will assist key government institutions, such as the Ministry of Education and the
Ghana Education Service, in refining and turning existing inclusive education policies into real,
everyday support for girls and children with SEND . By offering evidence-based recommenda‐

tions, the study will support the better allocation of budgetary resources and enhance the im‐

plementation of national frameworks like the Inclusive Education Policy (2015).

It  will  help shift  policy conversations from intention to impact ensuring that funds and pro‐

grams truly reach those they are meant to serve.

The research will contribute meaningfully to scholarly discourse on educational financing and
inclusion especially within the Ghanaian and wider African contexts.

It will serve as a valuable reference for future studies, providing empirical data and analysis on
funding gaps, equity challenges, and systemic barriers in education.

It aims to enrich understanding around how financial structures can either enable or restrict in‐

clusive education.

The study will inform practical solutions by identifying financing mechanisms that work such as
scholarships, public-private partnerships, and community-based support models.

It will empower civil society groups, such as the Ghana National Education Campaign Coalition
(GNECC) and other NGOs, in their advocacy for increased investment and accountability in in‐

clusive education.

Most importantly, it seeks to contribute to real-life change so that more girls and children with
SEND can enter, stay, and succeed in school environments that are welcoming, well-equipped,
and equitable.

By addressing these intersecting issues, the study ultimately supports Ghana’s broader nation‐

al goals of educational equity, social justice, and sustainable development. It underscores the
belief that every child, regardless of gender or ability deserves the opportunity to learn, grow,
and thrive.

1.4 Research Objectives
To examine the major barriers affecting access to quality education for girls and chil‐
dren with Special Educational Needs and Disabilities (SEND) in Ghana.

To assess the awareness, accessibility, adequacy, and effectiveness of education finan‐

cing mechanisms supporting girls and children with SEND in Ghana.

To explore stakeholder perceptions and socio-cultural factors influencing educational
participation and financing for girls and children with SEND.

To identify strategies that can enhance inclusive, equitable, and quality education for
girls and children with SEND in Ghana.

1.5 Research questions
What are the major barriers affecting access to quality education for girls and children
with SEND in Ghana?

1. 

2. 

3. 

4. 

1. 
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How effective are current education financing mechanisms in supporting girls and chil‐
dren with SEND in Ghana?

How do stakeholder perceptions and socio-cultural factors influence educational parti‐
cipation and financing for girls and children with SEND?

What strategies can improve inclusive and equitable educational opportunities for girls
and children with SEND in Ghana?

1.6 Scope of work
This study focuses on analysing educational financing mechanisms and their impact on the
education  of  girls  and  children  with  Special  Educational  Needs  and  Disabilities  (SEND)  in
Ghana. It covers various aspects, including funding models, policy effectiveness, and inclusivity
challenges. The scope of the study is defined as follows:

1.6.1 Geographical Scope

The study focuses on Ghana, with particular emphasis on rural and urban schools in three se‐

lected regions, Ahafo, Ashanti, and Oti, and 8 districts which included Asutifi North, Asutifi South,
Tano South Municipal, Bosomtwe, Ejisu Municipal, Biakoye, Guan and Jasikan to compare dis‐
parities in access to financing for girls and children with Special Educational Needs and Disabil‐
ities (SEND). These districts were selected based on rural and urban disparities.

The Ahafo Region, located in the mid-western part of Ghana, is one of the country’s newest re‐

gions, created in 2019. It has a population of about 564,536 and a population density of approx‐
imately 79 persons per km², with most residents engaged in agriculture and small-scale trad‐

ing (GSS, 2021). The Ashanti Region, situated in the middle belt of Ghana, is the most populous
region, with over 5.4 million people, representing about 17.6% of Ghana’s total population. It has
a relatively high population density of 196 persons per km² and is an economic hub, with Ku‐

masi serving as a major urban and commercial center (GSS, 2021).

The Oti Region, carved out of the Volta Region in 2019, lies in the eastern corridor of Ghana and
has a population of about 752,067, with a low population density of 44 persons per km². It is pre‐

dominantly rural, with limited infrastructure and higher poverty levels compared to the national
average (GSS, 2021). These regional variations in geography, population distribution, and socio-
economic conditions provide a valuable context for analyzing disparities in education finan‐

cing and their impact on girls and SEND students across different settings. Specific case studies
may be drawn from selected regions, including , Ashanti, Ahafo, and Oti Regions , to reflect di‐
verse socio-economic and cultural contexts.

1.6.2 Thematic Scope

Educational Financing Mechanisms: Examines current government policies, donor sup‐

port, and private sector contributions toward financing education for girls and SEND stu‐

dents. It also evaluates the efficiency, equity, and sustainability of existing funding mod‐

els.

Barriers to Inclusive Education: This identifies socio-cultural, financial, infrastructural, and
policy-related challenges affecting girls and SEND students. It also analyses the gaps in
resource allocation and their impact on access and retention in schools.

2. 

3. 

4. 

1. 

2. 
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1.7 Limitations of the study
A key limitation of this study is that it focuses on only three regions Ahafo, Ashanti, and
Oti to examine disparities in education financing for girls and children with Special Edu‐

cational Needs and Disabilities (SEND). While these regions were deliberately selected to
reflect  differences  in  geography,  population  density,  and  socio-economic  conditions,
the findings may not fully capture the diversity of experiences across all sixteen regions
of Ghana. Consequently, any generalization of the results to the entire country should be
made with caution, as regional variations in economic development, cultural practices,
and educational infrastructure may influence outcomes differently.

Geographical  Constraints:  Some remote  rural  communities  posed accessibility  chal‐
lenges, potentially limiting data collection in hard-to-reach areas.

Response  Bias:  Some  respondents,  particularly  education  stakeholders,  may  have
provided socially desirable responses rather than candid opinions.

1. 

2. 

3. 
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2.0 LITERATURE REVIEW

Inclusive education financing in Ghana has received increasing attention as the country strives
to meet both national development priorities and global education targets. The literature high‐

lights multiple dimensions of this challenge, ranging from policy effectiveness and stakeholder
engagement to theoretical underpinnings and comparative insights from international best
practices.

2.1 Policy and Program Effectiveness
Ghana has introduced several flagship initiatives aimed at expanding access and equity in
education. The Free Senior High School (FSHS) policy has improved enrolment at the secondary
level, while the Capitation Grant Scheme has reduced cost barriers at the basic level (Akyeam‐

pong, 2018). The Inclusive Education Policy (2015) further reflects Ghana’s commitment to integ‐

rating children with Special Educational Needs and Disabilities (SEND) into mainstream schools
(Ministry of Education [MoE], 2015). Despite these gains, gaps remain in financing mechanisms,
especially in ensuring that children with SEND and marginalized girls benefit  equitably from
these policies (UNESCO, 2023).

2.2 Stakeholder Roles and Responsibilities
The success of inclusive education depends on collaborative efforts across stakeholders. Gov‐
ernment agencies play a central role in policy design, funding allocation, and oversight (Ghana
Statistical Service [GSS], 2022). Non-governmental organizations (NGOs) and the private sector
complement these efforts through technical and financial support, often piloting innovative in‐

terventions (World Bank, 2021). Parents and communities are also crucial in sustaining enrol‐
ment and addressing socio-cultural barriers that affect girls and SEND learners. However, the
literature shows that  these actors often operate in  silos,  resulting in  fragmented outcomes
(Akyeampong & Rolleston, 2019).

2.3 Theoretical Frameworks
Four dominant theories provide analytical lenses for evaluating inclusive education financing.
Human Capital  Theory emphasizes the economic returns of  investing in education (Becker,
1964; Schultz, 1971), though critics argue it overlooks structural inequalities. Social Equity Theory
(Rawls, 1971) calls for redistributive justice to support marginalized groups, though its reliance
on  state  intervention  often  neglects  community-level  agency.  Inclusive  Education  Theory
(Ainscow, 1999; UNESCO, 2009) advocates for mainstreaming learners with SEND, aligning with
frameworks such as the UN Convention on the Rights of Persons with Disabilities (UNCRPD) and
Sustainable Development Goal 4. Finally, Education Financing Theory emphasizes diverse mod‐

els of  public,  private,  and donor financing (Psacharopoulos & Woodhall,  1985),  though gov‐
ernance challenges often undermine financial investments.
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2.4 Global Best Practices
International experiences provide valuable lessons. Needs-based funding in Finland demon‐

strates how resources can follow learners’ individual needs, while Brazil’s Bolsa Família condi‐
tional cash transfer program shows how linking financial incentives to school attendance im‐

proves participation among disadvantaged children (UNESCO, 2022). The UK’s public-private
partnerships  in  SEND reforms illustrate  the  benefits  of  multi-stakeholder  collaboration,  and
Canada’s decentralized school financing model highlights the importance of local autonomy
coupled  with  accountability  (Organisation  for  Economic  Co-operation  and  Development
[OECD], 2020). Donor-supported initiatives such as the Global Partnership for Education (GPE)
Compact (2021-2024 in Kenya further show the value of aligning external aid with national pri‐
orities.  These models  underscore  the  importance of  flexible  financing,  community  engage‐

ment, and accountability in achieving inclusivity.

2.5 Challenges Facing Girls in Education
Despite policy progress,  girls in Ghana continue to face systemic challenges that limit their
educational outcomes. Gender disparities widen as children progress through the school sys‐
tem: while near parity has been achieved at the primary level, only 47% of girls complete lower
secondary education compared to 58% of boys (UNESCO, 2023). At the senior high school level,
just 29% of girls complete, with dropout often linked to early marriage, pregnancy, and eco‐

nomic hardship (UNICEF, 2022).

Poverty exacerbates these challenges. Families in low-income or rural communities often prior‐
itize boys’ education, leaving girls vulnerable to exclusion. Data from the Ghana Statistical Ser‐
vice (2022) indicate that girls from the poorest households are four times less likely to com‐

plete basic education compared to peers from wealthier families. Cultural expectations also
assign domestic responsibilities to girls, reducing their study time and discouraging participa‐

tion in science, technology, engineering, and mathematics (STEM) fields (Akyeampong & Rolle‐

ston, 2019).

Early marriage is a critical factor: nearly one in five girls (19%) in Ghana marries before the age
of 18, disrupting education and perpetuating cycles of poverty (UNICEF, 2022). Furthermore, lim‐

ited access to menstrual hygiene facilities contributes to absenteeism, with some estimates
showing that girls may miss up to 20% of the school year due to menstruation (UNESCO, 2022).

The consequences are profound. Girls with limited education face restricted economic oppor‐
tunities, increased vulnerability to poverty, and poorer health outcomes. Studies confirm that a
mother’s education level strongly influences child survival, vaccination rates, and nutrition (UN‐

ESCO, 2014; World Bank, 2021). Gender bias in textbooks and teaching practices further restricts
aspirations, portraying boys as leaders and innovators while casting girls in domestic roles.

2.6 Policy Responses and Gaps
The Ghanaian government has introduced several measures to bridge gender gaps, including
the establishment of the Girls’ Education Unit (GEU), the Free Compulsory Universal Basic Edu‐

cation  (FCUBE)  program,  and the  Education  Strategic  Plan  (2018–2030),  which  emphasizes
gender equity  and scholarships for  disadvantaged learners (MoE,  2018).  Community-based
structures such as School Management Committees (SMCs) and Parent-Teacher Associations
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(PTAs) also play important roles, alongside NGOs that provide mentorship, advocacy, and ma‐

terial support.

However, literature points to the need for stronger enforcement of child protection laws, partic‐

ularly against early marriage, as well as expanded mentorship programs and sexual and re‐

productive  health  education  (UNICEF,  2022).  Scholars  argue  for  a  multi-sectoral  and com‐

munity-driven approach that scales up financial support, strengthens infrastructure, and ad‐

dresses entrenched cultural norms (Akyeampong, 2018)

2.7 Conceptual framework

Figure 1: Conceptual Framework: Factors Influencing the Education of Girls and Children with SEND in Ghana

The diagram above illustrates the conceptual framework showing how cultural norms, socio-
economic barriers,  infrastructural  limitations,  policy interventions,  and stakeholder  influence
collectively shape the educational outcomes of Girls and Children with SEND in Ghana.

2.8 Synthesis
Overall, the literature underscores that inclusive education financing in Ghana is both a policy
and societal challenge. While government-led interventions have expanded access, the per‐
sistent marginalization of girls and children with SEND reveals structural gaps in financing, ac‐

countability, and community engagement. Lessons from international best practices such as
conditional cash transfers, needs-based funding, and public-private partnerships offer action‐

able insights. Achieving meaningful progress will  require coordinated investment, innovative
financing, and systemic efforts to dismantle socio-cultural barriers that undermine equity in
education.
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3.0 RESEARCH METHODOLOGY

3.1 Research Design
This study adopted a mixed-methods research design,  incorporating both quantitative and
qualitative approaches to provide a comprehensive understanding of  the role of  improved
educational financing mechanisms in enhancing educational opportunities for girls and chil‐
dren with special educational needs and disabilities (SEND) in Ghana. Data collection was facil‐
itated through KoBoCollect, ensuring efficient, structured data collection from diverse respond‐

ents. The study employed questionnaires and focus group discussions (FGDs) to capture both
statistical insights and in-depth perspectives from key stakeholders. This approach was suit‐
able for the study as it enabled the collection of survey and qualitative data to address ‘what
and how’ questions while also incorporating interviews and focus group discussions to gain
deeper insights into stakeholders' experiences and perspectives (Creswell & Plano Clark, 2018).
The design was particularly relevant because it enabled a more holistic exploration of the barri‐
ers to early identification and intervention, capturing both measurable patterns and contextual
factors that influence the phenomenon (Tashakkori & Teddlie, 2010).

3.2 Study Sample and Sampling Procedures
Sampling in research is crucial as it determines how participants, over whom the findings of re‐

search apply, are selected. Sample and sampling both refer basically to the process of learn‐

ing about the population of a study based on a part drawn from it (Cohen, Manion & Morrison,
2000; Sarantakos, 2012).

The study focused on key stakeholders within the education sector. Questionnaires were ad‐

ministered to 44 teachers, 46 parents, and 45 girls and children with SEND in schools. In addi‐
tion, interviews were conducted with 42 headteachers, 15 Education Experts, and 14 NGO repres‐
entatives.

A total of 124 respondents, comprising 57 males and 67 females, who included the same cat‐
egory  of  respondents  except  learners,  participated in  the  focus  group discussions.  The  re‐

search was conducted across three regions: Ahafo, Ashanti, and Oti, where three districts were
randomly selected from each region. In total,  42 schools/communities were included in the
study.

A stratified sampling approach was employed to ensure representation from both rural and
urban communities, recognizing the distinct challenges and opportunities within different so‐

cio-  economic  contexts.  Within  each  stratum,  purposive  sampling  was  used  to  select
Headteachers, teachers, Ministry of Education and education experts, Parents, and NGO repres‐
entatives, while random sampling was used to select schools and learners.
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Below is the breakdown of respondents by region, district and stakeholders and also the re‐

spondents' categories by data collection methods:

Table 1: Respondent Interviews by region, district and stakeholders

RE‐
GIONS

DISTRICTS STAKEHOLDERS
RESPONDENTS BY
STAKEHOLDERS

RESPONDENTS BY
DISTRICTS

RESPONDENTS BY
REGIONS

Ahafo Asutifi North Headteacher 3 18 58

Ahafo Asutifi North MOE/ Educ Expert
staff

1 18 58

Ahafo Asutifi North NGO/NPO Rep 1 18 58

Ahafo Asutifi North Parent 4 18 58

Ahafo Asutifi North Teacher 4 18 58

Ahafo Asutifi North Student 4 18 58

Ahafo Asutifi North Headteacher 1 18 58

Ahafo Asutifi South Headteacher 4 19 58

Ahafo Asutifi South MOE/ Educ Expert
staff

1 19 58

Ahafo Asutifi South NGO/NPO Rep 1 19 58

Ahafo Asutifi South Parent 5 19 58

Ahafo Asutifi South Teacher 4 19 58

Ahafo Asutifi South Student 4 19 58

Ahafo Tano South Mu‐

nicipal
Headteacher 4 21 58

Ahafo Tano South Mu‐

nicipal
MOE/ Educ Expert
staff

2 21 58

Ahafo Tano South Mu‐

nicipal
NGO/NPO Rep 1 21 58

Ahafo Tano South Mu‐

nicipal
Parent 5 21 58

Teacher 5

Student 4

Ashanti Headteacher 8 41 86

Ashanti MOE/ Educ Expert
staff

4 41 86

Ashanti NGO/NPO Rep 3 41 86

Ashanti Parent 10 41 86

Ashanti Teacher 8 41 86
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RE‐
GIONS

DISTRICTS STAKEHOLDERS
RESPONDENTS BY
STAKEHOLDERS

RESPONDENTS BY
DISTRICTS

RESPONDENTS BY
REGIONS

Ashanti Student 8 41 86

Ashanti Bosomtwe Headteacher 4 24 86

Ashanti Bosomtwe MOE/ Educ Expert
staff

3 24 86

Ashanti Bosomtwe NGO/NPO Rep 3 24 86

Ashanti Bosomtwe Parent 4 24 86

Ashanti Bosomtwe Teacher 4 24 86

Ashanti Bosomtwe Student 6 24 86

Ashanti Ejisu Municipal Headteacher 4 21 86

Ashanti Ejisu Municipal MOE/ Educ Expert
staff

1 21 86

Ashanti Ejisu Municipal NGO/NPO Rep 1 21 86

Ashanti Ejisu Municipal Parent 5 21 86

Ashanti Ejisu Municipal Teacher 4 21 86

Ashanti Ejisu Municipal Student 6 21 86

Oti Biakoye Headteacher 5 20 62

Oti Biakoye MOE/ Educ Expert
staff

1 20 62

Oti Biakoye NGO/NPO Rep 1 20 62

Oti Biakoye Parent 4 20 62

Oti Biakoye Teacher 5 20 62

Oti Biakoye Student 4 20 62

Guan Headteacher 3 18

Guan MOE/ Educ Expert
staff

1 18

Guan NGO/NPO Rep 1 18

Guan Parent 4 18

Guan Teacher 5 18

Guan Student 4 18

Jasikan Headteacher 6 24

Jasikan MOE/ Educ Expert
staff

1 24
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RE‐
GIONS

DISTRICTS STAKEHOLDERS
RESPONDENTS BY
STAKEHOLDERS

RESPONDENTS BY
DISTRICTS

RESPONDENTS BY
REGIONS

Jasikan NGO/NPO Rep 2 24

Jasikan Parent 5 24

Jasikan Teacher 5 24

Jasikan Student 5 24

Table 2: Respondents' Categories by data collection methods

RESPONDENT CATEGOR‐

IES
DESCRIPTION

NUMBER OF
RESPONDENTS

DATA COL‐
LECTION
METHODS

Headteachers School leaders of various basic schools in the districts 42 Key Inform‐

ant Interviews

Education Experts Individuals with specialized knowledge and professional ex‐
perience in the education sector working in the district

15 Key Inform‐

ant Interviews

NGO/NPO Reps Representatives from Non-Governmental Organizations
(NGOs) and Non-Profit Organizations (NPOs) working in the
education and social development sectors.

14 Key Inform‐

ant Interviews

Parents Mothers, fathers, and caregivers of children in basic schools 46 Question‐

naire

Teachers Facilitators of learning in various basic schools 44 Question‐

naire

Students Learners in Basic schools 45 Question‐

naire

Parents, Teachers, NGO
Reps, Education Expert

Focus group involved representatives from each of the re‐

spondent categories
124 Focus Group

3.3 Data Analysis Tool
To analyse the data collected in this study, Microsoft Power BI and Microsoft Excel were used.
Power BI made it easier to connect to the dataset, clean and organize the information, and ex‐
plore it through interactive charts and visuals. It helped bring clarity to the data, allowing pat‐
terns and trends to emerge that supported the goals of the research. Microsoft Excel was used
to generate tables and perform descriptive statistical analysis, including frequencies.
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4.0 RESULTS ANALYSIS

This chapter presents a detailed and descriptive account of the findings from the study. Draw‐

ing on insights from 206 participants, which included headteachers, teachers, education ex‐
perts, parents, NGO representatives, and basic school learners across the Ahafo, Ashanti, and
Oti  regions,  the analysis  is  organized according to  the research questions that  guided the
study.

4.1 Demographic Profile of Respondents

Figure 2: Age Distribution of respondents
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Figure 3: Gender Distribution

Figure 4: Regional Distribution
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Figure 5: Education Level of Respondents

Understanding the  demographic  characteristics  of  respondents  is  critical  in  research  as  it
provides context for interpreting findings, highlights the representativeness of the sample, and
allows for meaningful comparisons across groups. Figures 2,3,4 represents, age distribution of
respondents, gender distribution, regional distribution and figure 4 represents the education
level of respondents, respectively, except learners.

The respondents represented a wide mix of backgrounds, giving the study both balance and
depth. Most participants were in their middle adulthood, with 35–44 years (35.4%) and 45–54
years  (29.8%)  making up the majority.  This  suggests  the data largely  reflects  the views of
people at the peak of their professional and family responsibilities. Younger groups, which rep‐

resent school children (under 18 years: 7.5%, 18–24 years: 4.3%) and older adults (65+: 0.6%)
were less represented, though their inclusion still adds diversity.

The gender distribution of respondents was relatively balanced, with females constituting 54%
and males 46% of the sample, thereby ensuring diverse and representative perspectives.

The regional spread of respondents also brought in a variety of cultural and geographical ex‐
periences, preventing the dominance of one locality. Additionally, the data shows that most re‐

spondents  are highly  educated,  with  55% holding a First  Degree.  Smaller  proportions com‐

pleted Secondary education (12%), Master’s Degree (12%), or fall into the Other category (11%).
Only 9% stopped at Junior High School and 2% attained Cert A education. The dominance of
First Degree holders suggests that most respondents have access to tertiary education, while
the relatively small share of postgraduate qualifications may highlight either limited opportun‐

ities for advanced study or a workforce that largely stops at the undergraduate level.

4.2 Challenges to Educational Access for Girls and Children with SEND
Key Challenges Faced by Girls and Children with SEND in Accessing Education
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Figure 6: Major Barriers Categories Identified by Respondents

Figure 6 revealed that financial constraints are the most significant barrier to education, ac‐

counting for 26% of all responses from all respondents, excluding learners. Cultural norms and
expectations (18%) and early marriage or child labor (18%) were also major obstacles, reflecting
strong socio-cultural influences. Distance to schools (16%) further limits access, especially in
rural areas. Meanwhile, lack of school infrastructure (13%) and shortage of qualified teachers
(8%) highlight systemic challenges affecting quality. Only 2% of responses fell under “other,”
showing that the main barriers were largely economic and socio-cultural.

These findings were echoed in the focus group discussions. As one participant in Asutifi North
(Ahafo Region) explained: “Financial constraints hinder the potentials of girls and children with
SEND.”

Similarly, a teacher in Bosomtwe (Ashanti Region) noted: “Children with SEND and girls don’t
get the needed support. The parents don’t provide for them financially.”

These voices reinforce the quantitative evidence that financial hardship and household neg‐

lect remain critical obstacles to equitable education.
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Figure 7: Distribution of Challenges Faced by Students in Attending School Regularly

The chart highlights the frequency with which different barriers were mentioned by students.
Health issues and household responsibilities were the most frequently cited, each receiving 22
responses. This indicates that illness and domestic duties are the most common reasons stu‐

dents gave for missing school, reflecting both health vulnerabilities and the heavy domestic
workload often placed on children, especially girls.

Distance to school  were mentioned in 20 responses,  showing that geographical  access re‐

mains a significant obstacle. Closely related, lack of transportation was cited 18 times, under‐
scoring how mobility challenges compound the problem of distance. Financial barriers also
featured prominently, with 10 responses pointing to the inability to pay school fees as a reason
for irregular attendance.

Cultural and religious reasons were less frequently mentioned, with 6 responses, but they still
highlight the influence of societal norms and practices on school participation. Finally,  4 re‐

sponses fell under “other” factors, including natural occurrences such as rainfall, which disrupts
travel and attendance.

Taken together,  the frequency of responses shows that while financial  and cultural  barriers
matter,  health  issues  and  household  responsibilities  are  the  most  commonly  reported
obstacles. Addressing these challenges will require not only financial support but also health
interventions, community sensitization, and strategies to reduce the domestic workload placed
on school-aged children.
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Figure 8: Regional Comparison: Financial vs Cultural Barriers

The regional comparison shows that financial constraints were the most frequently reported
barrier across all three regions, though cultural norms also weigh heavily. In Ashanti, financial
challenges (55 responses) were highest overall, with cultural norms close behind (41), reflect‐
ing a strong dual influence of poverty and societal expectations. In Oti,  financial constraints
(49)  far  outweighed  cultural  norms  (21),  suggesting  affordability  is  the  dominant  issue.  In
Ahafo, responses were nearly balanced, 45 for financial constraints and 41 for cultural norms in‐

dicating  that  both  economic  hardship  and  cultural  attitudes  equally  hinder  access.
Cross‑regionally,  Ashanti  faces  the  greatest  combined  burden,  Oti  is  most  financially  con‐

strained, and Ahafo shows a dual challenge, underscoring the need for region‑specific inter‐
ventions.

Figure 9: Barriers based on Urban and Rural Disparities
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Across urban and rural settings, financial constraints are the most frequently reported chal‐
lenge in both contexts, with 87 responses in urban areas and 62 in rural areas, as highlighted in
Figure 9. This underscores the widespread impact of economic hardship on educational ac‐

cess. Cultural norms and expectations, along with early marriage or child labor, were also signi‐
ficant, particularly in urban areas where they received 66 and 61 responses, respectively, com‐

pared to 37 and 41 in rural settings. Distance to schools and lack of transportation were cited
more often in urban areas (53 and 43 responses) than rural (36 and 30), suggesting that while
these barriers exist everywhere, they are more extensively documented in urban contexts. Lack
of qualified teachers was the least reported in both settings, though still notable (26 urban, 17
rural). Overall, the data highlighted that while financial constraints dominate, cultural and lo‐

gistical barriers remain critical, with urban respondents consistently reporting higher frequen‐

cies across categories, likely reflecting greater awareness or population density.

Figure 10: Quality of Education (Girls and SEND Children) Compared to Boys- Respondents exclude students

Figure 10 presents perceptions of respondents excluding learners on the quality of education
for girls and children with SEND, relative to boys without SEND. Most respondents (52.2%) repor‐
ted that the quality is "about the same," while 36.6% felt it is "better" and 0.6% rated it "much bet‐
ter." Together, nearly 89.4% perceive the quality of education for girls and children with SEND to
be equal to or better than that of boys without SEND.

On the other hand, 9.3% of respondents indicated that the quality is "worse," and 1.2% said it is
"much worse," bringing the share of those who perceive a disadvantage to about 10.5%. While
the overall outlook among non-student respondents is positive, this minority view highlights a
lingering concern that calls for continued attention to equity and inclusion in education.
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Figure 11: Quality of Education Received by Girls and SEND Children

Figure 11 presents students' own assessments of the quality of education they receive. A major‐
ity of student respondents (62.2%) rated the quality of their education as "good," while 35.6%
described it as "excellent." Only a small minority (2.2%) considered it merely "fair," and notably,
no student rated the quality as poor.

Altogether, 97.8% of students expressed a positive view of the education they receive, pointing
to a generally high level of satisfaction among learners.  This strong endorsement from stu‐

dents  themselves  complements  the  perceptions  of  other  stakeholders  and  reinforces  the
sense that ongoing efforts to improve educational quality are being felt at the learner level.
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4.3 Awareness, Sufficiency, and Helpfulness of Financial Support

Figure 12: Awareness of Financial Support for Girls and SEND Children

Figure 12 shows the level of awareness of financial support available for girls and children with
SEND, comparing responses from students and other respondents. Among teachers, parents,
community leaders, and policymakers, a strong majority (73%) indicated that they are aware
of such financial support, while 27% reported being unaware. This suggests that information on
available financial assistance is relatively well circulated among parents, teachers, and com‐

munity stakeholders.

Among students, however, awareness is markedly lower. Only 49% of student respondents re‐

ported being aware of financial support, while a slight majority (51%) indicated that they are
not aware. This gap points to a notable disparity in how information about financial support
reaches different groups, with students, the intended beneficiaries, being less informed than
the adults around them.

Focus group participants highlighted both awareness and accessibility gaps. In Tano South
Municipal (School for the Deaf FGD), one respondent remarked:

“Government Scholarship and Social support by social welfare, Person with Disability Com‐

mon fund, but we don't receive them after our registration”.

The finding highlights the need for more targeted communication strategies to ensure that
learners themselves are well informed about the financial support opportunities available to
them.
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Figure 13: Learners who have received any Form of Financial Support

Figure 13 shows that a majority of learners (69%) reported receiving some form of financial sup‐

port, while 31% indicated they had not. This suggests that financial assistance programs are
reaching a significant proportion of students, helping to reduce barriers to education. However,
the fact that nearly one‑third of learners remain without support highlights a critical gap in cov‐
erage.  For  many families,  especially  those  with  girls  and children  with  Special  Educational
Needs and Disabilities (SEND), the absence of financial aid can mean interrupted schooling or
dropout. The findings emphasize the importance of expanding the reach and equity of finan‐

cial support mechanisms to ensure that all learners, particularly the most vulnerable, benefit
from assistance.
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Figure 14: Financial Support received by Girls and SEND Children

Figure 14 shows the types of financial support that students reported receiving. Out of 42 total
responses, the most common form of support was free school supplies such as books and uni‐
forms,  cited by 25 students.  This  was followed by fee waivers,  reported by 9 students,  and
scholarships, mentioned by 7. A single response pointed to "other" support in the form of free
sanitary pad distribution.

The distribution indicates that in-kind support, particularly the provision of essential learning
materials, is the most widely accessed form of assistance among students, while more sub‐

stantial financial interventions such as scholarships and fee waivers reach a smaller number of
learners. This pattern suggests an opportunity to broaden access to scholarships and fee-re‐

lated support, while also expanding targeted interventions like sanitary pad distribution that
address specific barriers to girls' education.
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Figure 15: Perception of Education Financing Adequacy

Figure 15 reveals a striking perception among teachers, parents, community leaders, and poli‐
cymakers regarding the adequacy of educational support.  An overwhelming 85% indicated
that support is insufficient, highlighting a critical gap between the needs of learners and the re‐

sources currently available to them. This dominant response underscores systemic challenges
in providing equitable and effective educational assistance, particularly for vulnerable groups
such as girls and children with special educational needs and disabilities (SEND).

In contrast, only 7% of respondents felt that support was sufficient, suggesting that positive ex‐
periences with educational provision are rare and not representative of the broader reality. An‐

other 7% expressed uncertainty, which may reflect either limited exposure to support services
or ambiguity in how such services are delivered and evaluated.

Taken  together,  these  findings  paint  a  narrative  of  widespread  dissatisfaction  and  unmet
needs. The overwhelming perception of insufficiency signals an urgent call for policymakers,
educators, and stakeholders to reassess current strategies, strengthen resource allocation, and
ensure that support systems are both accessible and effective. Addressing this gap is essential
for advancing inclusive education and achieving meaningful outcomes for all learners.
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Figure 16: Usefulness of Financial Support

Figure 16 demonstrates that financial support is widely perceived as a critical enabler for all re‐

spondents. A substantial 74% described financial support as “very helpful,” underscoring its dir‐
ect  impact  on reducing barriers  and improving access to  opportunities.  This  majority  view
highlights the essential role that financial assistance plays in addressing educational and so‐

cial challenges, particularly for vulnerable groups.

Meanwhile, 24% of respondents considered financial support “somewhat helpful.” This suggests
that while financial aid provides some relief, it may not fully address the broader structural or
systemic issues they face. For these respondents, financial support alone may be insufficient
without  complementary  interventions  such  as  improved  educational  services,  community
sensitization, or targeted policy reforms.

Only 2% reported that financial  support was “not helpful  at all,”  indicating that very few re‐

spondents found such assistance ineffective. This small proportion may reflect cases where fin‐

ancial aid was either inaccessible, poorly targeted, or overshadowed by other pressing needs.

4.4 Effectiveness of Current Financing Mechanisms
Education Financing Impact and Mechanisms Analysis (N=161)
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Figure 17: Awareness of Education Financing Mechanisms

From Figure 17, the findings highlight significant disparities in awareness of education financing
mechanisms among all respondents. The most recognized option is government scholarships,
with 73.3% of respondents indicating awareness. This dominance suggests that government-
led initiatives remain the primary and most visible channel through which learners and families
access financial support for education.

In contrast, awareness of NGO grants stands at 19.9%, showing that while non-governmental or‐
ganizations play a role in financing education, their reach and visibility are considerably limited
compared to government programs. Similarly, community-based initiatives are known to only
5.6% of respondents, reflecting the relatively low recognition of localized or grassroots financing
efforts.

The least recognized mechanism is private sector funding, with just 1.2% awareness. This finding
underscores the minimal visibility or engagement of private actors in education financing, des‐
pite their potential to contribute meaningfully to resource mobilization and sustainability.

Overall, the narrative points to a heavy reliance on government scholarships as the dominant
financing mechanism, with limited awareness of alternative sources. This imbalance suggests
the need for stronger communication, advocacy, and partnerships to broaden awareness and
utilization of diverse financing options. Expanding the visibility of NGO, community, and private-
sector contributions could help create a more resilient and inclusive education financing land‐

scape.

Enhancing Educational Opportunities for Girls and Children with (SEND) in Ghana 39



4.6 Stakeholder involvement preferences (who should be more involved)

Figure 18: Stakeholder Involvement Preferences

Figure 18 illustrates stakeholders’ perceived roles in education financing, with a clear majority of
respondents (65%) identifying government as the primary actor responsible for funding. This
strong preference underscores expectations that public authorities should take the lead in en‐

suring equitable and sustainable investment in education. NGOs were the second most fre‐

quently mentioned group, with 24% of respondents highlighting their role, reflecting recognition
of their contributions in supplementing government efforts, particularly in underserved areas.
By contrast, community leaders (5%) and the private sector (6%) were cited far less often, sug‐

gesting limited confidence in their capacity or mandate to drive financing initiatives. Overall,
the findings emphasize that while multiple stakeholders are acknowledged, respondents over‐
whelmingly place responsibility on government, with NGOs seen as complementary partners,
and minimal emphasis on community or private sector involvement.
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4.7 Social Expectations Most Affecting Girls and Children with SEND

Figure 19: Social Expectations Affecting Most Girls

Figure 19 illustrates the extent to which socio-cultural expectations continue to shape educa‐

tional outcomes. Practices such as early marriage, the assignment of household responsibilit‐
ies to girls, and gender roles were frequently cited as barriers to educational investment.

The findings indicate that early marriage is the most significant socio-cultural barrier affecting
girls and children with SEND, with 43% of respondents identifying it as a major challenge. House‐

hold responsibilities were also highlighted by 30% of respondents as factors that interfere with
education and participation, while 26% pointed to restrictive gender roles and stereotypes that
limit opportunities and aspirations. Overall, the results suggest that cultural expectations and
societal norms continue to constrain the educational and personal development of vulnerable
groups.

Qualitative responses from respondents also revealed that cultural norms and societal expect‐
ations continue to significantly influence the educational outcomes of girls from rural com‐

munities in Ghana, particularly in relation to education financing and support for schooling.
Most respondents indicated that these influences are largely negative, although a few noted
some positive changes in recent times.

A dominant theme that emerged was the prevalence of early marriage and teenage preg‐

nancy as major barriers to girls’ education. Several respondents explained that in some com‐

munities, girls are expected to marry at an early age, which often truncates their education
and reduces parents’ willingness to invest financially in their schooling. One respondent noted
that  “cultural norms like early marriage become obstacles to girls’ education,” while another
stated that “girls are married off early, truncating their education.” Respondents further linked
teenage pregnancy and forced marriage to increased school dropout rates among girls.
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Another recurring issue was traditional gender roles and household responsibilities. Many parti‐
cipants reported that girls are often expected to perform domestic chores such as cooking,
cleaning, and caregiving, leaving them with limited time and energy for schooling. Respond‐

ents emphasized that societal expectations position girls primarily within the household rather
than in educational spaces. For example, one respondent explained that  “girls are often as‐
signed to household responsibilities which affects their educational development,” while an‐

other stated that  “most communities prefer to educate their boy child over their girl child.”
Such expectations were found to negatively affect girls’ academic performance, attendance,
and progression in school.

The findings also highlighted the role of stigma, discrimination, and negative societal percep‐

tions. Respondents noted that girls and children with Special Educational Needs and Disabilities
(SEND) often experience discrimination and stereotyping, which limits access to educational
opportunities  and  financial  support.  Some  communities  reportedly  perceive  disability  as  a
curse or believe that girls are less capable of achieving higher education. One respondent re‐

marked that  “society  perceives girls  and SEND children cannot  achieve higher  education,”
while another indicated that “stigmatization leads to school dropouts.”

In relation to education financing, respondents revealed that poverty combined with socio-cul‐
tural beliefs often influences household decisions on educational investment. In many cases,
families  prioritize  boys’  education over  girls’  education because boys are viewed as future
breadwinners. A respondent stated that  “poverty can limit resources, hence making parents
prioritize the education of boys than that of girls.” Others explained that some parents perceive
educating girls as a poor investment due to fears of early pregnancy or marriage.

4.8 Recommendations from Respondents
Respondents provided a wide range of suggestions to strengthen inclusive education financing
and improve outcomes for girls and children with SEND. Their views can be grouped into six ma‐

jor themes:

1. Policy Development and Legal Frameworks 

Many respondents emphasized the need for stronger policies and laws to safeguard vulner‐
able  learners.  They  highlighted  the  importance  of  developing  a  dedicated  girls’  education
policy, alongside a permanent national framework that successive governments would be re‐

quired to adopt.  In  addition,  participants called for  the enforcement of  inclusive education
laws, reforms to the Children’s Act, and legislation aimed at eliminating discrimination and bias
against girls and children with SEND. As one teacher remarked:  “Government must develop a
permanent national policy which every government must adopt.”

2. Financing and Scholarships 

A dominant theme emerging from respondents was the urgent need to expand financial sup‐

port for girls and children with SEND. Participants recommended increasing government schol‐
arships, establishing special awards for brilliant girls in rural communities, and ensuring annual
allocations of funds and resources. They also emphasized the importance of targeted funding
mechanisms, subsidies for girls’ education, and diversified financing through partnerships with
NGOs, private sector actors,  and international sponsors.  Transparency and accountability in
the disbursement of funds were repeatedly stressed as critical to ensuring equity and effective‐
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ness. As one staff member from an NGO explained: “Establish scholarships specifically for girls,
based on their financial need and academic performance.”

3. Infrastructure and Learning Environment 

Respondents highlighted the critical importance of investing in disability‑friendly infrastructure
and creating conducive learning environments for all learners. They emphasized the need for
schools to be equipped with assistive technology devices such as ICT laboratories, wheelchairs,
chairs, and adequate teaching materials. Improved school facilities, safe spaces, and chan‐

ging rooms were consistently identified as essential to supporting girls and children with SEND,
particularly in underserved communities. As one teacher explained: “Provision of infrastructure
and assistive technology devices like ICT labs, chairs and tables, wheelchairs to SEND chil‐
dren.”

4. Addressing Socio-Cultural Barriers 

Set ground rules, such as respecting others’ opinions and maintaining confidentiality.

“Counseling and mentoring should be organized for the girls and children with SEND edu‐

cation.”

5. Governance, Coordination, and Community Engagement 

Several respondents stressed the importance of stronger institutional coordination to ensure
effective education financing and inclusive policy implementation. They proposed the estab‐

lishment of joint committees between the Ministry of Education and the Ministry of Gender to
oversee financing processes,  alongside closer collaboration between government agencies,
NGOs,  chiefs,  and  parents.  Respondents  also  emphasized  the  value  of  community-based
needs assessments to ensure that financing responds to actual challenges, while citizen en‐

gagement  and  school-community  partnerships  were  seen  as  vital  for  accountability  and
transparency. As one teacher explained:

“Gender ministry in collaboration with the Ministry of Education should have a joint commit‐
tee to oversee how education financing is carried out in the communities.”

6. Monitoring, Research, and Evidence-Based Planning 

Finally,  respondents underscored the importance of continuous monitoring and data‑driven
decision making in strengthening inclusive education financing. They recommended building
robust data systems capable of generating disaggregated information on girls and children
with SEND,  conducting thorough needs assessments before disbursement,  and establishing
task forces to monitor schools and prevent excessive billing. These measures were seen as crit‐
ical to ensuring transparency, accountability, and responsiveness in education financing. As
one NGO staff member explained:

“Conduct community‑based needs assessment to understand the issues of financing very
well before disbursement.”

Focus group voices strongly echoed these priorities. In Asutifi North (Ahafo Region), one parti‐
cipant stated:

“Government should dedicate funding for  financing girls’  education.  NGOs and Govern‐

ment can collaborate by setting up a fund.”

Similarly, in Guan District (Oti Region), a participant stressed the urgency of targeted support:
“Special funds should be allocated to support girl education.” 
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5.0 DISCUSSION OF FINDINGS

5.1 Introduction
This chapter interprets the findings presented in Chapter 4, considering the four research ob‐

jectives, the literature reviewed in Chapter 2, and the theoretical and conceptual frameworks
guiding the study.

5.2 Barriers to Quality Education (Objective 1)
Financial  hardship  emerged as  the  most  significant  barrier,  confirming earlier  studies  that
poverty remains the single largest obstacle to schooling for marginalized learners in Ghana
(Buabeng & Amo-Darko, 2024; UNICEF,  2020).  Socio-cultural factors such as early marriage,
child labour, household responsibilities, restrictive gender roles, and stigma against disability
also featured prominently, reinforcing the argument that economic and cultural barriers are
deeply intertwined (Agbenyega & Deku, 2011; Mantey, 2017). From a Human Capital Theory per‐
spective (Becker, 1964; Schultz, 1971), these practices represent systemic under-investment in
the future productivity of a substantial share of Ghana’s population.

Infrastructure and teacher shortages further compound exclusion,  particularly in rural  com‐

munities.  The absence of disability-friendly facilities,  assistive devices,  and trained teachers
means that even when children with SEND reach the classroom, the environment is not condu‐

cive to sustained learning. This finding aligns with Naami (2015) and UNESCO (2021), who em‐

phasize that physical access without pedagogical readiness does not constitute full inclusion.

5.3 Awareness, Accessibility, Adequacy, and Effectiveness of Financing
Mechanisms (Objective 2)
The findings reveal a striking awareness gap. Seventy-three percent of adult respondents re‐

ported familiarity with education financing mechanisms, but only 49% of learners did. This is
significant because the learners themselves are the intended beneficiaries.  When those for
whom a scholarship or fee waiver exists are the least likely to know it exists, accessibility is un‐

dermined at its starting point.

A second paradox is equally telling. Seventy-four percent of respondents described financial
support as "very helpful," yet 85% found current provisions insufficient. In plain terms, what is be‐

ing offered works, but there is just not enough of it. Most support arrives as free supplies such
as exercise books and uniforms rather than scholarships, fee waivers, or stipends, which are the
instruments most likely to keep a vulnerable child in school over the long term.

This finding must be read alongside the reality that only 0.23% of the Ministry of Education's
budget  between 2019  and 2024 was allocated to  inclusive  and special  education  (UNICEF,
2021). Such an allocation cannot generate the scale of intervention the situation demands, re‐

gardless of how well the GETFund or the Free SHS policy operates at the general level. Donor
contributions, now at roughly 3% of the 2024 education budget (World Bank, 2022), have also
declined.
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By contrast,  the global  cases reviewed in Chapter  2,  Brazil's  Bolsa Família conditional  cash
transfer (Fiszbein & Schady, 2009), Ontario's per-pupil special education funding model, and
the  United  Kingdom's  SEND  Code  of  Practice  demonstrate  that  targeted,  ring-fenced,  and
transparent financing structures produce measurable gains for marginalised learners. Ghana's
mechanisms, by comparison, are neither sufficiently ring-fenced for SEND nor sufficiently vis‐
ible to learners. Applying Rawls's (1971) principle of justice that arrangements should be evalu‐

ated by  how they  treat  the  worst-off,  the  current  financing  architecture  is  failing  the  very
groups it should be lifting.

5.4 Stakeholder Perceptions and Socio-Cultural Factors (Objective 3)
Respondents painted a picture in which culture and finance are intertwined rather than separ‐
ate. Early marriage, child labour, and the assignment of domestic responsibilities to girls were
repeatedly described as practices that household-level poverty makes attractive and tradition
makes acceptable. Stigma against disability, described by parents, teachers, and NGO staff
alike, was identified as a particularly stubborn driver of exclusion.

A regional dimension emerged that the literature has not fully captured. Ashanti Region recor‐
ded the highest combined burden of financial and cultural barriers, suggesting that even in a
relatively well-resourced region, cultural expectations can blunt the effect of financial provi‐
sions. Oti Region, by contrast, was identified as the most financially constrained, indicating that
money is the binding constraint there. Ahafo sits between the two. This means a single national
intervention package, applied uniformly, would over-serve some districts and under-serve oth‐

ers. Ainscow (1999) argues that inclusion is fundamentally a question of school and community
values, not simply of resources. The Ashanti finding supports this directly: resources without a
shift in values will produce limited progress.

Stakeholders called repeatedly for joint action between the Ministry of Education and the Min‐

istry of Gender, Children and Social Protection, alongside meaningful engagement of tradition‐

al and religious leaders. This signals an understanding among respondents themselves that
the problem is multi-sectoral and cannot be solved within the education sector alone.

5.5 Strategies for Enhancing Inclusive and Equitable Education (Objective
4)
The six strategy clusters that emerged from respondents' policy and legal frameworks, finan‐

cing and scholarships, infrastructure, addressing socio-cultural barriers, governance and com‐

munity engagement, and monitoring with evidence-based planning converge with the global
evidence base reviewed in Chapter 2. Finland's success with universal, well-resourced inclusive
education (Halinen, 2017); Brazil's success with conditional cash transfers; Kenya's GPE-suppor‐
ted disability  inclusion programme; and Ontario's  funded individualised education plans all
combine these same elements rather than rely on any single lever.

This convergence is encouraging. It suggests that the strategies needed in Ghana are neither
unknown nor  untested;  they are  known,  tested elsewhere,  and articulated by Ghana's  own
stakeholders. The gap is implementation — matching the scale, coordination, and ring-fencing
that the situation demands. Ghana's commitment to SDG 4 and to its own 2015 Inclusive Educa‐
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tion Policy provides the framework. What is needed is financing architecture and the institution‐

al coordination to give that framework operational meaning.

5.6 Synthesis
First, the barriers facing girls and children with SEND in Ghana are not a stack of separate prob‐

lems but a single, reinforcing system in which poverty, culture, weak financing, and institutional
gaps feed into one another. Interventions that address only one layer will produce limited res‐
ults.

Second, the regional asymmetry between Ashanti, Oti, and Ahafo demonstrates that financing
alone cannot resolve cultural exclusion, and cultural sensitisation alone cannot resolve materi‐
al deprivation. Both must be pursued simultaneously.

Third,  the voices of respondents and the global evidence base point in the same direction.
What is required is not further diagnosis but coordinated, adequately financed, and locally ad‐

apted implementation.
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6.0 RECOMMENDATIONS AND CONCLUSION

6.1 Recommendations from findings
Based on the findings of the study, several recommendations are proposed to strengthen in‐

clusive and equitable education financing and improve educational outcomes for girls and
children with SEND in Ghana.

First, there is an urgent need to increase and diversify education financing mechanisms. Gov‐
ernment scholarship schemes should be expanded to reach a larger proportion of vulnerable
learners, particularly girls and children with SEND in rural and deprived communities. In addi‐
tion,  partnerships  with  NGOs,  development  partners,  private  sector  institutions,  and  com‐

munity-based organizations should be strengthened to broaden the range of available educa‐

tional support mechanisms.

Second, policymakers and stakeholders should prioritize targeted interventions aimed at ad‐

dressing  socio-cultural  barriers  to  education.  Community  sensitization  campaigns,  public
awareness programs, and school-community engagement initiatives should be implemented
to challenge harmful  practices  such as  early  marriage,  gender  discrimination,  and stigma
against disability. Traditional leaders, religious institutions, parents, and community influencers
should be actively engaged in promoting positive attitudes toward girls’ education and inclus‐
ive learning.

Third, efforts should be made to improve the accessibility, transparency, and effectiveness of
existing financing mechanisms. Simplifying application processes for scholarships and educa‐

tional support programs, improving information dissemination, and ensuring timely disburse‐

ment  of  funds  will  help  reduce  barriers  to  access.  Monitoring  and  accountability  systems
should also be strengthened to ensure equitable distribution and effective utilization of educa‐

tional resources.

The study further recommends increased investment in educational infrastructure and inclus‐
ive learning environments, particularly in underserved rural areas. Schools should be equipped
with disability-friendly facilities, adequate teaching and learning materials, assistive devices,
and safe learning spaces that support the needs of all learners. In addition, teacher training
programs should incorporate inclusive education practices to better equip educators to sup‐

port girls and children with SEND effectively.

Furthermore, government and education stakeholders should strengthen policy implementa‐

tion and institutional  coordination to ensure that  inclusive education policies  translate into
measurable outcomes at the school and community levels. This includes improving inter-sec‐

toral collaboration among education authorities, social welfare institutions, local governments,
and civil society organizations.

Finally, continuous monitoring, research, and stakeholder engagement are necessary to track
progress and inform evidence-based decision-making. Data systems should be strengthened
to generate disaggregated information on girls and children with SEND, thereby enabling more
targeted interventions and responsive educational planning.
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6.2 Suggestions for Further Research
The findings of this study open several lines of inquiry that future research should pursue.

First, this study covered three regions: Ahafo, Ashanti, and Oti. A nationally representative study
spanning all sixteen regions, particularly the five northern regions where poverty indicators are
highest,  would test  whether  the patterns observed here hold across Ghana's  broader  geo‐

graphy.

Second, cost-effectiveness studies should be conducted on Ghana's existing financing mech‐

anisms, GETFund scholarships, Free SHS, capitation grants, and donor-funded programmes to
determine which deliver the greatest return for the most marginalised learners.

Third, SEND is a broad category. Disaggregated research on children with visual, hearing, intel‐
lectual, physical, and learning disabilities would expose differences that are currently masked
by treating SEND as a single group.

6.3 Conclusion
This study set out to examine how educational financing mechanisms can be improved to en‐

hance access to quality education for girls and children with Special Educational Needs and
Disabilities in Ghana. Drawing on 206 respondents across the Ahafo, Ashanti, and Oti regions,
the study has shown that financial hardship, harmful socio-cultural practices, weak and poorly
visible financing mechanisms, and regional inequalities together hinder educational opportun‐

ity for these groups.

These barriers form a single reinforcing system rather than a set of independent problems.
Money alone cannot overcome cultural resistance to girls' education or to the inclusion of chil‐
dren with disabilities; sensitisation alone cannot lift a household out of the poverty that makes
early marriage and child labour rational choices; and policy frameworks alone cannot reach
the classroom without the financing architecture and institutional coordination to carry them
there.

Ghana's  commitment  to  Sustainable  Development  Goal  4  and its  2015  Inclusive  Education
Policy provides a strong foundation. What is required now is the political will and the operation‐

al discipline to scale up financing for inclusive education, to coordinate action across the Minis‐
tries of Education and of Gender, Children and Social Protection, to engage traditional and reli‐
gious leaders alongside schools and communities, and to invest in the data systems that will
allow progress to be monitored and adjusted by district.

Ultimately, sustainable progress depends on a holistic approach that pursues financing reform,
cultural change, institutional coordination, and evidence-based planning together.  If  Ghana
can align these levers, the promise of an education system in which no learner, girl,  boy, or
child with SEND is left behind moves within reach.
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APPENDICES

Appendix A: Questionnaire instrument for Stakeholders
Title:

Investing in the Future of Ghana through Education: A Research on girls and children with
Special Educational Needs and Disabilities (SEND) through Improved Educational Financing
Mechanisms in Ghana

Introduction 

This research initiative aims to investigate the critical barriers faced by girls and children with
Special  Educational Needs and Disabilities (SEND) in accessing quality education in Ghana.
Despite significant progress in educational policies and initiatives, gender disparities and so‐

cio-economic challenges continue to hinder the educational advancement of marginalized
groups.  This  research  seeks  to  explore  the  effectiveness  of  existing  educational  financing
mechanisms and identify innovative solutions to enhance access to education for girls and
children with Special Educational Needs and Disabilities (SEND).

By  employing  a  mixed-methods  approach,  including  literature  reviews,  surveys,  and  focus
group discussions, this research will gather a comprehensive data in three (3) selected regions
on the challenges and opportunities within the educational landscape.

The findings will provide valuable insights for policymakers, educators, and stakeholders, ulti‐
mately contributing to the development of actionable recommendations aimed at improving
educational financing and promoting gender equality in education. Through this research, we
aspire to empower girls and underprivileged in communities, fostering a more equitable and
inclusive educational environment in Ghana.

Data Collector Information

Name of Data Collector:

Contact of Data Collector:

Section 1: Demographic Information

Region:

Oti [ ]

Bono [ ]

Ashanti [ ]

District: …………

Community name: …………..

What is your age?

Under 18 [ ]

18-24 [ ]

1. 

2. 

Enhancing Educational Opportunities for Girls and Children with (SEND) in Ghana 50



25-34 [ ]

35-44 [ ]

45-54 [ ]

55-64 [ ]

65 and above [ ]

What is your gender?

Female [ ]

Male [ ]

What is your current level of education?

Secondary education [ ]

Cert A education [ ]

First Degree [ ]

Master’s Degree [ ]

Other (please specify ……………………..

What is your primary source of income?

Agriculture [ ]

Trading/Small business [ ]

Formal employment [ ]

Informal employment [ ]

Other (please specify): ________________

Do you live in a rural or urban area?

Rural [ ]

Urban [ ]

What is your role in the community?

Parent [ ]

Teacher [ ]

Community Leader [ ]

Policymaker [ ]

Other (Please specify) ………………

How long have you been in this role?

Less than 1 year [ ]

1-5 years [ ]

6-10 years [ ]

1. 

a. 

b. 

c. 

d. 

e. 

1. 
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More than 10 years [ ]

Section 2: Access to Education

This section focuses on identifying challenges related to accessing education.

How often do you wards attend school?

Every day [ ]

Most days [ ]

Sometimes [ ]

Rarely [ ]

What challenges do you face in attending school regularly? (Select all that apply)

Lack of school fees [ ]

Lack of transportation [ ]

Household responsibilities [ ]

Health issues [ ]

Distance to school [ ]

Cultural/religious reasons [ ]

Other (please specify): ________________

How would you rate the quality of education you are receiving?

Excellent [ ]

Good [ ]

Fair [ ]

Poor [ ]

In your opinion, what is the biggest obstacle preventing girls from completing their education in
your community? ……………………………………….

What do you believe are the biggest barriers preventing girls and children with Special
Educational Needs and Disabilities (SEND) from accessing quality education? (Select all
that apply)

Financial constraints [ ]

Lack of school infrastructure [ ]

Cultural norms and expectations [ ]

Early marriage or child labor [ ]

Lack of qualified teachers [ ]

Distance to schools [ ]

1. 

1. 
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Other (Please specify) ………………..

In  your  opinion,  which  of  these  barriers  is  the  most  significant?  Why?  (Short  an‐

swer)………………………..

How would you rate the quality of education that girls and children with Special Educa‐

tional Needs and Disabilities (SEND) in communities receive compared to boys?

Much worse [ ]

Worse [ ]

About the same [ ]

Better [ ]

Much better [ ]

Section 3: Education Financing

This section assesses the impact of education financing on access to education.

Are you aware of any financial support programs for girls and children with Special Educational
Needs and Disabilities (SEND) education in your community?

Yes [ ]

No [ ]

If yes, have you or anyone in your family benefited from any education financing programs
(e.g., scholarships, grants, subsidies)?

Yes [ ]

No [ ]

What type of financial support have you received? (Select all that apply)

Scholarship [ ]

Free school supplies (books, uniforms) [ ]

Transportation support [ ]

Fee waivers [ ]

None [ ]

Other (please specify): ________________

To what extent do you think these financial support programs have helped you continue your
education?

Very helpful [ ]

Somewhat helpful [ ]

Not helpful at all [ ]

What  challenges  do  you  face  in  accessing  financial  support  for  your  education?
………………………………………………………………………..

1. 

2. 
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If  more financial support were available, how do you think it would impact your education?
……………………………………………………..

What do you believe are the gaps in education financing that prevent it from meeting
the needs of girls in underprivileged communities?......................................................

Section 4: Cultural and Societal Influences

This section explores how cultural norms and societal expectations impact education.

Do you feel that your community supports girls and children with Special Educational
Needs and Disabilities (SEND) education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

Strongly disagree [ ]

Do you think girls and children with Special Educational Needs and Disabilities (SEND) in your
community are treated differently from boys when it comes to education opportunities?

Yes [ ]

No [ ]

If  yes,  in  what  ways  are  girls  and children  with  Special  Educational  Needs  and Disabilities
(SEND) treated differently from boys regarding education? …………………………………………………………………………

How do you think cultural norms (e.g., gender roles, early marriage) influence girls' ability to
complete their education in your community? …………………………………………………………………….

Section 5: Stakeholder Perceptions and Policy Recommendations

This section gathers views on how to improve education financing and support.

What do you think policymakers should do to make education more accessible to girls
and children with Special Educational Needs and Disabilities (SEND) in your community?
…………………………………………………………….

Do you feel that teachers and school leaders are supportive of girls and children with Special
Educational Needs and Disabilities (SEND) education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

Strongly disagree [ ]

1. 

1. 

1. 
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What  additional  support  would  help  girls  in  your  community  to  complete  your  education?
……………………………………………..

How familiar are you in the education financing mechanisms in Ghana?

Very familiar [ ]

Somewhat familiar [ ]

Not familiar at all [ ]

Which of the education financing mechanisms are you aware of?

Government scholarship [ ]

NGO grants [ ]

Private sector funding [ ]

Community based initiatives [ ]

Others, type [ ]

How can education financing mechanisms be improved to better support girls and children
with  Special  Educational  Needs  and Disabilities  (SEND)  from underprivileged communities?
…………………………………………………

What other suggestions do you have for  improving education for  girls  in  your community?
……………………………………..

What challenges do underprivileged face in addressing education financing mechan‐

isms in Ghana?

……………………………………………

Do you think the current education financing mechanisms are sufficient to meet the
needs of the underprivileged girls?

YES [ ]

NO [ ]

Not sure [ ]

What improvements will  you suggest for existing education financing mechanisms to
better support girls and children with Special Educational Needs and Disabilities (SEND)?

………………………………………………..

How likely are you to recommend the current education financing mechanism to others

[0] [1] [2] [3] [4] [5]

Rate the following aspects of education financing mechanisms on a scale

1. Poor 2. Fair 3. Good 4. Very Good 5. Excellent

Accessibility

Transparency

1. 

a. 

b. 

c. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

1. 

1. 

1. 

1. 

• 

• 
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Adequacy of funds

Rate the effectiveness of government scholarships in addressing the needs of girls and
children with Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Rate the effectiveness of NGO grants in addressing the needs of girls and children with
Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Rate the effectiveness of the private sector funding in addressing the needs of girls and
children with Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Which stakeholder should be more involved in education financing for underprivileged
girls?

Government [ ]

NGO’s [ ]

Private sector [ ]

Community leaders [ ]

Others, type ….

Any additional comment or suggestions regarding education financing mechanisms in
Ghana?…………………………………….

Perception of policy makers regarding the  effectiveness of education financing in support‐
ing girl’s education in Ghana.

Do you believe that the current education financing is sufficient to support girls and chil‐
dren with Special Educational Needs and Disabilities (SEND)

YES [ ]

NO [ ]

Not sure [ ]

Rate the following aspect of education financing in terms of their impact of girls and
children with Special Educational Needs and Disabilities (SEND) education

Very Poor Poor Average Good Excellent

Availability of funds

Timelines of funds distribution

Transparency in fund usage

Do you think community involvement is imparted in education financing?

Yes [ ]

No [ ]

• 

1. 

1. 

1. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

a. 

a. 

b. 

1. 

1. 

a. 

b. 
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Not sure [ ]

What stakeholders do you think should be more involved in education financing

Parents [ ]

Teachers [ ]

Community leaders [ ]

Policymakers [ ]

NGO’s [ ]

Other [ ]

Rate the level of awareness about education financing among community members on
a scale of 1-5

[1] [2] [3] [4] [5]

How do you think education financing can be made more transparent?

………………………………

What types of support do you think are most effective in promoting girls and children
with Special Educational Needs and Disabilities (SEND) education?

Scholarships

School supplies

Infrastructure improvements

Teacher training

Other

Rate the impact of education financing on girls and children with Special Educational
Needs and Disabilities (SEND) on academic performance on a scale of 1-5

[1] [2] [3] [4] [5]

What role do you think policy makers should play in education financing

…………………………………………

How do cultural norms and societal expectations influence the educational outcomes of
girls and children with Special Educational Needs and Disabilities (SEND) from underpriv‐
ileged backgrounds in Ghana particularly in relation to education financing

……………………………………………………

What cultural norms do you think affect girls’ education in Ghana?

…………………………………………………..

Rate the following factors on their impact on girls and children with Special Educational
Needs and Disabilities (SEND) education.

1. No impact 2. Moderate impact 3. High impact

Cultural norms

c. 

1. 

a. 

b. 

c. 

d. 

e. 

f. 

1. 

1. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

1. 

1. 

1. 

1. 

• 
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Societal expectations

Financial support

Which social expectation do you think most affect girls and children with Special Educa‐

tional Needs and Disabilities (SEND) expectation?

Early marriage [ ]

Household responsibilities [ ]

Gender roles [ ]

Others [ ]

Do you believe that financial constraints are the major barriers to girls’ education?

Yes [ ]

No [ ]

Not sure [ ]

Can you describe any personal experiences related to education financing?

………………………………………….

Do you think societal expectations influences girls and children with Special Educational
Needs and Disabilities (SEND) educational outcomes

Yes [ ]

No [ ]

Not sure [ ]

If yes, how does it?...........................

Which of the following do you think is the most effective way to finance education in un‐

derprivileged communities?

Government funding [ ]

Private sector investment [ ]

International aid [ ]

Community contributions [ ]

Others [ ]

Which strategies can be implemented to support girls and children with Special Educa‐

tional Needs and Disabilities (SEND) education in underprivileged communities?

Scholarships [ ]

Mentorship programs [ ]

Community awareness campaigns [ ]

Improved school infrastructure [ ]

• 

• 

1. 

a. 

b. 

c. 

d. 

1. 

a. 

b. 

c. 

1. 

1. 

a. 

b. 

c. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

a. 

b. 

c. 

d. 
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Others [ ]

How likely are you to recommend increased funding for girls and children with Special
Educational Needs and Disabilities (SEND) education policy makers?

[1] [2] [3] [4] [5]

What policy recommendations would you propose to enhance education financing and
support girls’ access to quality education in Ghana?

Appendix B: Questionnaire instrument for Students
Title:

Investing in the Future of Ghana through Education: A Research on girls and children with
Special Educational Needs and Disabilities (SEND) through Improved Educational Financing
Mechanisms in Ghana

Introduction 

This research initiative aims to investigate the critical barriers faced by girls and children with
Special  Educational Needs and Disabilities (SEND) in accessing quality education in Ghana.
Despite significant progress in educational policies and initiatives, gender disparities and so‐

cio-economic challenges continue to hinder the educational advancement of marginalized
groups.  This  research  seeks  to  explore  the  effectiveness  of  existing  educational  financing
mechanisms and identify innovative solutions to enhance access to education for girls and
children with Special Educational Needs and Disabilities (SEND).

By  employing  a  mixed-methods  approach,  including  literature  reviews,  surveys,  and  focus
group discussions, this research will gather a comprehensive data in three (3) selected regions
on the challenges and opportunities within the educational landscape.

The findings will provide valuable insights for policymakers, educators, and stakeholders, ulti‐
mately contributing to the development of actionable recommendations aimed at improving
educational financing and promoting gender equality in education. Through this research, we
aspire to empower girls and underprivileged in communities, fostering a more equitable and
inclusive educational environment in Ghana.

Data Collector Information

Name of Data Collector:

Contact of Data Collector:

Section 1: Demographic Information

These questions will help gather basic background information about the respondents.

Region:

Oti [ ]

Bono [ ]

Ashanti [ ]

District: …………

e. 

1. 

1. 

1. 
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Community name: …………..

What is your age?

10-12 years [ ]

13-15 years [ ]

16-18 years [ ]

19-21 years [ ]

What is your gender?

Female [ ]

Male [ ]

What is your current level of education?

Primary School [ ]

Junior High School [ ]

Senior High School [ ]

Not currently in school [ ]

What is your family's primary source of income?

Agriculture [ ]

Trading/Small business [ ]

Formal employment [ ]

Informal employment [ ]

Other (please specify): ________________

Do you live in a rural or urban area?

Rural [ ]

Urban [ ]

Section 2: Access to Education

This section focuses on identifying challenges related to girls and children with Special Educa‐

tional Needs and Disabilities (SEND) accessing education.

How often do you attend school?

Every day [ ]

Most days [ ]

Sometimes [ ]

Rarely [ ]

What challenges do you face in attending school regularly? (Select all that apply)

Lack of school fees [ ]

2. 
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Lack of transportation [ ]

Household responsibilities [ ]

Health issues [ ]

Distance to school [ ]

Cultural/religious reasons [ ]

Other (please specify): ________________

How would you rate the quality of education you are receiving?

Excellent [ ]

Good [ ]

Fair [ ]

Poor [ ]

In your opinion, what is the biggest obstacle preventing girls and children with Special Educa‐

tional  Needs  and  Disabilities  (SEND)  from  completing  their  education  in  your  community?
……………………………

Section 3: Education Financing

This section assesses the impact of education financing on access to education.

Are you aware of any financial support programs for girls' education in your community?

Yes [ ]

No [ ]

If yes, have you or anyone in your family benefited from any education financing programs
(e.g., scholarships, grants, subsidies)?

Yes [ ]

No [ ]

What type of financial support have you received? (Select all that apply)

Scholarship [ ]

Free school supplies (books, uniforms) [ ]

Transportation support [ ]

Fee waivers [ ]

None [ ]

Other (please specify): ________________

To what extent do you think these financial support programs have helped you continue your
education?

Very helpful [ ]

Somewhat helpful [ ]
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Not helpful at all [ ]

What  challenges  do  you  face  in  accessing  financial  support  for  your  education?
…………………………………………………………..

If  more financial support were available, how do you think it would impact your education?
……………………………………………….

Section 4: Cultural and Societal Influences

This section explores how cultural norms and societal expectations impact education.

Do you feel that your community supports girls' education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

Strongly disagree [ ]

Do you think girls and children with Special Educational Needs and Disabilities (SEND) in your
community are treated differently from boys when it comes to education opportunities?

Yes [ ]

No [ ]

If  yes,  in  what  ways  are  girls  treated  differently  from  boys  regarding  education?
………………………………………………………

How do you think cultural norms (e.g., gender roles, early marriage) influence girls' ability to
complete their education in your community? …………………………..

Section 5: Stakeholder Perceptions and Policy Recommendations

This section gathers students' views on how to improve education financing and support.

What do you think policymakers should do to make education more accessible to girls and
children  with  Special  Educational  Needs  and  Disabilities  (SEND)  in  your  community?
…………………………………………..

Do you feel that teachers and school leaders are supportive of girls and children with Special
Educational Needs and Disabilities (SEND) education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

Strongly disagree [ ]

What additional support would help you and other girls in your community need to complete
your education? ………………………………………
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How can education financing mechanisms be improved to better support girls from underpriv‐
ileged communities? ……………………………………..

What other suggestions do you have for  improving education for  girls  in  your community?
…………………………………..

Top of Form

Bottom of Form

Appendix C: Focus group discussion guide
FOCUS GROUP DISCUSSION (FGD) FOR DATA COLLECTION 

Title: Investing in the Future of Ghana through Education: A Research on girls and children
with Special Educational Needs and Disabilities (SEND) through Improved Educational Fin‐

ancing Mechanisms in Ghana

Introduction To effectively conduct research on education financing for girls and children with
Special Educational Needs and Disabilities (SEND)

This research initiative aims to investigate the critical barriers faced by girls and children with
Special  Educational Needs and Disabilities (SEND) in accessing quality education in Ghana.
Despite significant progress in educational policies and initiatives, gender disparities and so‐

cio-economic challenges continue to hinder the educational advancement of marginalized
groups.  This  research  seeks  to  explore  the  effectiveness  of  existing  educational  financing
mechanisms and identify innovative solutions to enhance access to education for girls and
children with Special Educational Needs and Disabilities (SEND).

By  employing  a  mixed-methods  approach,  including  literature  reviews,  surveys,  and  focus
group discussions, this research will gather a comprehensive data in three (3) selected regions
on the challenges and opportunities within the educational landscape.

The findings will provide valuable insights for policymakers, educators, and stakeholders, ulti‐
mately contributing to the development of actionable recommendations aimed at improving
educational financing and promoting gender equality in education. Through this research, we
aspire to empower girls and underprivileged in communities, fostering a more equitable and
inclusive educational environment in Ghana.

Focus Group Discussion Guide

1. Objective of the FGD

To gather qualitative insights on the challenges and opportunities related to financing educa‐

tion for girls and children with Special Educational Needs and Disabilities (SEND) in Ghana.

2. Participants

Target Group: Parents, teachers, students, community leaders, and representatives from NGOs
involved in education.

Number of Participants: 6-10 participants per group.-List names and position of participants.
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Selection Criteria: Participants should have experience or knowledge about education finan‐

cing and the challenges faced by girls and children with Special Educational Needs and Disab‐

ilities (SEND) in accessing education.

3. Logistics

Location: A neutral and accessible venue within the community.

Duration: 1.5 to 2 hours.

Recording: Obtain consent to record the discussion for accurate data collection.

4. Discussion Topics and Questions

Introduction (10 minutes)

Welcome participants and introduce the purpose of the discussion.

Explain the ground rules (e.g., respect each other's opinions, confidentiality).

Warm-up Questions (10 minutes)

How many males and females participated in the focus discussion? Male- Female-

What does education mean to you and your community?

How do you perceive the current state of education for girls and children with Special Educa‐

tional Needs and Disabilities (SEND) in your area?

Main Discussion Questions (60 minutes)

Challenges in Financing Education

What are the main financial barriers that girls and children with Special Educational Needs and
Disabilities (SEND) face in accessing education?

How do these financial challenges affect families' decisions regarding girls and children with
Special Educational Needs and Disabilities (SEND)?

Current Financing Mechanisms

What existing financing mechanisms (e.g., scholarships, government funding) are available for
girls and children with Special Educational Needs and Disabilities (SEND) education?

How effective are these mechanisms in addressing the needs for girls and children with Special
Educational Needs and Disabilities (SEND)?

Community Involvement

How can the community support girls and children with Special Educational Needs and Disabil‐
ities (SEND) education financially and otherwise?

What role do parents play in financing their daughters' and children with Special Educational
Needs and Disabilities (SEND) education?

Suggestions for Improvement

What innovative financing solutions could be implemented to improve access to education for
girls and children with Special Educational Needs and Disabilities (SEND)?

How can NGOs and government collaborate to enhance educational financing?
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Conclusion (10 minutes)

Summarize key points discussed.

Ask participants if they have any final thoughts or suggestions.

Thank participants for their time and contributions.

 Follow-up

Share a summary of the findings with participants to validate the insights gathered and main‐

tain community engagement.

Appendix D: Key informant interview guide
Title:

Investing in the Future of Ghana through Education: A Research on girls and children with
Special Educational Needs and Disabilities (SEND) through Improved Educational Financing
Mechanisms in Ghana

Introduction 

This research initiative aims to investigate the critical barriers faced by girls and children with
Special  Educational Needs and Disabilities (SEND) in accessing quality education in Ghana.
Despite significant progress in educational policies and initiatives, gender disparities and so‐

cio-economic challenges continue to hinder the educational advancement of marginalized
groups.  This  research  seeks  to  explore  the  effectiveness  of  existing  educational  financing
mechanisms and identify innovative solutions to enhance access to education for girls and
children with Special Educational Needs and Disabilities (SEND).

By  employing  a  mixed-methods  approach,  including  literature  reviews,  surveys,  and  focus
group discussions, this research will gather a comprehensive data in three (3) selected regions
on the challenges and opportunities within the educational landscape.

The findings will provide valuable insights for policymakers, educators, and stakeholders, ulti‐
mately contributing to the development of actionable recommendations aimed at improving
educational financing and promoting gender equality in education. Through this research, we
aspire to empower girls and underprivileged in communities, fostering a more equitable and
inclusive educational environment in Ghana.

Data Collector Information

Name of Data Collector:

Contact of Data Collector:

Section 1: Demographic Information

Region:

Oti [ ]

Bono [ ]

Ashanti [ ]

District: …………1. 
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Community name: …………..

What is your age?

Under 18 [ ]

18-24 [ ]

25-34 [ ]

35-44 [ ]

45-54 [ ]

55-64 [ ]

65 and above [ ]

What is your gender?

Female [ ]

Male [ ]

What is your current level of education?

Secondary education [ ]

Cert A education [ ]

First Degree [ ]

Master’s Degree [ ]

Other (please specify ……………………..

What is your primary source of income?

Agriculture [ ]

Trading/Small business [ ]

Formal employment [ ]

Informal employment [ ]

Other (please specify): ________________

Do you live in a rural or urban area?

Rural [ ]

Urban [ ]

What is your role in the community?

Parent [ ]

Teacher [ ]

Community Leader [ ]

Policymaker [ ]

2. 

1. 

a. 

b. 

c. 

d. 
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Other (Please specify) ………………

How long have you been in this role?

Less than 1 year [ ]

1-5 years [ ]

6-10 years [ ]

More than 10 years [ ]

Section 2: Access to Education

This section focuses on identifying challenges related to accessing education.

How often do you wards attend school?

Every day [ ]

Most days [ ]

Sometimes [ ]

Rarely [ ]

What challenges do you face in attending school regularly? (Select all that apply)

Lack of school fees [ ]

Lack of transportation [ ]

Household responsibilities [ ]

Health issues [ ]

Distance to school [ ]

Cultural/religious reasons [ ]

Other (please specify): ________________

How would you rate the quality of education you are receiving?

Excellent [ ]

Good [ ]

Fair [ ]

Poor [ ]

In your opinion, what is the biggest obstacle preventing girls from completing their education in
your community? ……………………………………….

What do you believe are the biggest barriers preventing girls and children with Special
Educational Needs and Disabilities (SEND) from accessing quality education? (Select all
that apply)

Financial constraints [ ]

Lack of school infrastructure [ ]

e. 

1. 

1. 

1. 
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Cultural norms and expectations [ ]

Early marriage or child labor [ ]

Lack of qualified teachers [ ]

Distance to schools [ ]

Other (Please specify) ………………..

In  your  opinion,  which  of  these  barriers  is  the  most  significant?  Why?  (Short  an‐

swer)………………………..

How would you rate the quality of education that girls and children with Special Educa‐

tional Needs and Disabilities (SEND) in communities receive compared to boys?

Much worse [ ]

Worse [ ]

About the same [ ]

Better [ ]

Much better [ ]

Section 3: Education Financing

This section assesses the impact of education financing on access to education.

Are you aware of any financial support programs for girls and children with Special Educational
Needs and Disabilities (SEND) education in your community?

Yes [ ]

No [ ]

If yes, have you or anyone in your family benefited from any education financing programs
(e.g., scholarships, grants, subsidies)?

Yes [ ]

No [ ]

What type of financial support have you received? (Select all that apply)

Scholarship [ ]

Free school supplies (books, uniforms) [ ]

Transportation support [ ]

Fee waivers [ ]

None [ ]

Other (please specify): ________________

To what extent do you think these financial support programs have helped you continue your
education?

Very helpful [ ]

1. 

2. 
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Somewhat helpful [ ]

Not helpful at all [ ]

What  challenges  do  you  face  in  accessing  financial  support  for  your  education?
………………………………………………………………………..

If  more financial support were available, how do you think it would impact your education?
……………………………………………………..

What do you believe are the gaps in education financing that prevent it from meeting
the needs of girls in underprivileged communities?......................................................

Section 4: Cultural and Societal Influences

This section explores how cultural norms and societal expectations impact education.

Do you feel that your community supports girls and children with Special Educational
Needs and Disabilities (SEND) education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

Strongly disagree [ ]

Do you think girls and children with Special Educational Needs and Disabilities (SEND) in your
community are treated differently from boys when it comes to education opportunities?

Yes [ ]

No [ ]

If  yes,  in  what  ways  are  girls  and children  with  Special  Educational  Needs  and Disabilities
(SEND) treated differently from boys regarding education? …………………………………………………………………………

How do you think cultural norms (e.g., gender roles, early marriage) influence girls' ability to
complete their education in your community? …………………………………………………………………….

Section 5: Stakeholder Perceptions and Policy Recommendations

This section gathers views on how to improve education financing and support.

What do you think policymakers should do to make education more accessible to girls
and children with Special Educational Needs and Disabilities (SEND) in your community?
…………………………………………………………….

Do you feel that teachers and school leaders are supportive of girls and children with Special
Educational Needs and Disabilities (SEND) education?

Strongly agree [ ]

Agree [ ]

Neutral [ ]

Disagree [ ]

1. 

1. 

1. 
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Strongly disagree [ ]

What  additional  support  would  help  girls  in  your  community  to  complete  your  education?
……………………………………………..

How familiar are you in the education financing mechanisms in Ghana?

Very familiar [ ]

Somewhat familiar [ ]

Not familiar at all [ ]

Which of the education financing mechanisms are you aware of?

Government scholarship [ ]

NGO grants [ ]

Private sector funding [ ]

Community based initiatives [ ]

Others, type [ ]

How can education financing mechanisms be improved to better support girls and children
with  Special  Educational  Needs  and Disabilities  (SEND)  from underprivileged communities?
…………………………………………………

What other suggestions do you have for  improving education for  girls  in  your community?
……………………………………..

What challenges do underprivileged face in addressing education financing mechan‐

isms in Ghana?

……………………………………………

Do you think the current education financing mechanisms are sufficient to meet the
needs of the underprivileged girls?

YES [ ]

NO [ ]

Not sure [ ]

What improvements will  you suggest for existing education financing mechanisms to
better support girls and children with Special Educational Needs and Disabilities (SEND)?

………………………………………………..

How likely are you to recommend the current education financing mechanism to others

[0] [1] [2] [3] [4] [5]

Rate the following aspects of education financing mechanisms on a scale

1. Poor 2. Fair 3. Good 4. Very Good 5. Excellent

Accessibility

Transparency

1. 

a. 

b. 

c. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

1. 

1. 

1. 

1. 

• 

• 
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Adequacy of funds

Rate the effectiveness of government scholarships in addressing the needs of girls and
children with Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Rate the effectiveness of NGO grants in addressing the needs of girls and children with
Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Rate the effectiveness of the private sector funding in addressing the needs of girls and
children with Special Educational Needs and Disabilities (SEND) on a scale of 1-5

[1] [2] [3] [4] [5]

Which stakeholder should be more involved in education financing for underprivileged
girls?

Government [ ]

NGO’s [ ]

Private sector [ ]

Community leaders [ ]

Others, type ….

Any additional comment or suggestions regarding education financing mechanisms in
Ghana?…………………………………….

Perception of policy makers regarding the  effectiveness of education financing in support‐
ing girl’s education in Ghana.

Do you believe that the current education financing is sufficient to support girls and chil‐
dren with Special Educational Needs and Disabilities (SEND)

YES [ ]

NO [ ]

Not sure [ ]

Rate the following aspect of education financing in terms of their impact of girls and
children with Special Educational Needs and Disabilities (SEND) education

Very Poor Poor Average Good Excellent

Availability of funds

Timelines of funds distribution

Transparency in fund usage

Do you think community involvement is imparted in education financing?

Yes [ ]

No [ ]

• 

1. 

1. 

1. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

a. 

a. 

b. 

1. 

1. 

a. 

b. 
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Not sure [ ]

What stakeholders do you think should be more involved in education financing

Parents [ ]

Teachers [ ]

Community leaders [ ]

Policymakers [ ]

NGO’s [ ]

Other [ ]

Rate the level of awareness about education financing among community members on
a scale of 1-5

[1] [2] [3] [4] [5]

How do you think education financing can be made more transparent?

………………………………

What types of support do you think are most effective in promoting girls and children
with Special Educational Needs and Disabilities (SEND) education?

Scholarships

School supplies

Infrastructure improvements

Teacher training

Other

Rate the impact of education financing on girls and children with Special Educational
Needs and Disabilities (SEND) on academic performance on a scale of 1-5

[1] [2] [3] [4] [5]

What role do you think policy makers should play in education financing

…………………………………………

How do cultural norms and societal expectations influence the educational outcomes of
girls and children with Special Educational Needs and Disabilities (SEND) from underpriv‐
ileged backgrounds in Ghana particularly in relation to education financing

……………………………………………………

What cultural norms do you think affect girls’ education in Ghana?

…………………………………………………..

Rate the following factors on their impact on girls and children with Special Educational
Needs and Disabilities (SEND) education.

1. No impact 2. Moderate impact 3. High impact

Cultural norms

c. 

1. 

a. 

b. 

c. 

d. 

e. 

f. 

1. 

1. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

1. 

1. 

1. 

1. 

• 
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Societal expectations

Financial support

Which social expectation do you think most affect girls and children with Special Educa‐

tional Needs and Disabilities (SEND) expectation?

Early marriage [ ]

Household responsibilities [ ]

Gender roles [ ]

Others [ ]

Do you believe that financial constraints are the major barriers to girls’ education?

Yes [ ]

No [ ]

Not sure [ ]

Can you describe any personal experiences related to education financing?

………………………………………….

Do you think societal expectations influences girls and children with Special Educational
Needs and Disabilities (SEND) educational outcomes

Yes [ ]

No [ ]

Not sure [ ]

If yes, how does it?...........................

Which of the following do you think is the most effective way to finance education in un‐

derprivileged communities?

Government funding [ ]

Private sector investment [ ]

International aid [ ]

Community contributions [ ]

Others [ ]

Which strategies can be implemented to support girls and children with Special Educa‐

tional Needs and Disabilities (SEND) education in underprivileged communities?

Scholarships [ ]

Mentorship programs [ ]

Community awareness campaigns [ ]

Improved school infrastructure [ ]

• 

• 

1. 

a. 

b. 

c. 

d. 

1. 

a. 

b. 

c. 

1. 

1. 

a. 

b. 

c. 

1. 

a. 

b. 

c. 

d. 

e. 

1. 

a. 

b. 

c. 

d. 
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Others [ ]

How likely are you to recommend increased funding for girls and children with Special
Educational Needs and Disabilities (SEND) education policy makers?

[1] [2] [3] [4] [5]

What policy recommendations would you propose to enhance education financing and
support girls’ access to quality education in Ghana?

e. 

1. 

1. 
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